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The following activities have been woven into the B.D.A.S.C. workshop to “take full advantage of the experiences and strengths” (Working Manual, p. 2) of the facilitator.  Thank you for choosing trainer modeling of active and brain-compatible learning.  This supplement will further enhance your memory retention--adding to your semantic, episodic, and emotional memory lanes from the workshop.  A review of this supplement will help you decide what you can effectively model for your training events--and enhance your procedural and automatic memory lanes.  Refer to the section in the Working Manual trainer’s narrative entitled “How can you faithfully communicate that commitment to the participants” on pages 4 and 5 for further rationale for inclusion of these activities.  

	Location in Trainers’ Narrative:

· Section Number,  Title, and Page Number

· What You’ll Do Activities #
	What You’ll Need
	What You’ll Do

(Instructions)

	· 2 Welcome, p. 13

· Activity 2
	
	Instead of a weather forecast, ask participants to introduce themselves to their tablemates by stating their name, role within their school, and a strength that they notice in young people.  

	· 2 Welcome, p. 13

· Between Activity 4 and 5
	· Asset Connection Card (l per participant stacked on each table)

· Pack of Post-it Notes for each table 
· “Respect” song by Aretha  Franklin

· Y- Chart Poster
	Responsive Classroom suggests using a morning meeting format to build community.  The following 2 processes proceed the sharing of the workshop goals:
· Asset Connection Card Activity (summarized on pages 36-38 of Trainer’s narrative of Working Manual with latest prompts and partner check-ins included in this packet)

· Y-Chart:  sets the norms and conditions of the workshop for 3 learning modalities (auditory, kinesthetic and visual).  Participants work with tablemates to identify specific actions that contribute to creating an asset-rich environment.

· Each table group records one action for each condition (sounds like respect, looks like support, and feels like safety) by appointing a recorder and a spokesperson.  Start playing RESPECT and indicate the group should be finished when the song ends.  Each group discusses and suggests one action for each condition, written by the recorder on 3 separate sticky notes.  A spokesperson is sent to the front of the room when Aretha Franklin finishes singing RESPECT, and the actions are shared and posted on the Y-chart.  These become the expected norms for the training.

· Make sure to suggest adding “let’s get started” and “let’s regather” signals.

	· 3 Developmental Assets, p. 14
· Activity 1
	Voices of Risk Cards copied and cut apart;
(a stack with at least one card per participant at each table)
	Ask a participant at each table to pick up the risk cards and deal a risk to each person at the table, including him/herself.
Using Transparency 3- Risk Factors, ask the person to the right of the dealer to begin by reading the statement within quotations.  Tablemates discuss what category of risk this falls within (answer at the top of each risk card) and whether the students in their school experience such risks in their lives.  Tell them to hang on to this risk card--a risk that they’re stuck with just as some youth are stuck.

	· 3 Developmental Assets, p. 14
· Activity 2
	Story of  Two Wolves (located at the bottom of the risk cards labels)
	Tell story of the bad/good wolf as an introduction to Developmental Assets.

	· 3 Developmental Assets, p. 14
· Activity 2
	8 Treasure Chests with 1 asset category of labeled Jenga blocks within each
Asset Category Icon Cards
	Ask participants to open up the “treasures” of youth and distribute blocks at their tables.  Each person reads the individual asset, saying what it means and why it’s important to build in their students.  Tablemates identify any pattern to the individual assets and select an asset category from Asset Category Icon Cards on display.  

	· 3 Developmental Assets, p. 14

· Activity 2
	1 Volunteer - youth

1 Volunteer - adult

Definitions of Assets

Circle of Support   

directions
	Define the asset categories by having adults read the definitions (one representative for each category beginning with support) and a volunteer for youth represent voice of promise/hope by reading the asset category definitions.
Direct the Circle of Support to make the interdependence of the assets and supportive adults more memorable.  

	· 4 The Power of Assets, p. 18
· Activity 6
	Risk Card (from earlier activity)
	Ask each participant to relocate the risk card from earlier--the one that s/he was “stuck” with and turn it around.  Find an asset from the list of 40 Developmental Assets that will offset the risk.  Indicate that each of us can be an adult who will help a youth turn around risks.

	· 5 New Ways of Thinking and Being, p.19
· Activity 1
	
	Introduce this section by asking people to lace their fingers together.  Ask them to notice which thumb is on top.  Then, ask them to recross their hands with the opposite thumb on top.  Ask how it feels.  Indicate that asset building requires intentionality, concentration, and practice.  At first, it may also feel awkward or weird--but becomes more comfortable as we practice.
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